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"If we... only take people as they are, we make them
worse; if we treat them as if they were what they could
be, we bring them on the way in which they want to be
brought.”

J. W. Goethe

"We do not believe in creating ideas of what ideal human
beings should be so that they fit into preconceived plans.
Our goal is... to hear the message sent to us through the
children from the divine-spiritual worlds... God, speaking
through the child, says: “This is how I wish to become.”?

Rudolf Steiner

' Ch. 1V, Bk VIII, Wilhelm Mester’s Lehrjahre, J.W. Goethe.
2 29.VII1.1924, London, (GA 304a).
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Introduction

Steiner once advised some of his students who were
seeking further clarification during a lecture that, "It is
very necessary to gather together carefully the items of
concrete knowledge that have been given and to
correlate them.”’

This combined with his closing remarks at the end of the
lecture courses for the teachers of the first school in
Stuttgart, that “maybe there will be moments when you
feel unsure about how or when to bring one thing or
another into your teaching, or where to introduce it, but
if you remember properly what has been presented during
these two weeks, then thoughts will surely arise in you
that will tell you what to do,”* prompted my approach to
this text. Steiner seems confident that his lectures
provided teachers with sufficient knowledge and
paradigmatic guidance that through their own inner
activity they could find their way amidst life’s
“unexpected and continuous freshness”. In a constantly
changing world we benefit from returning again and again
to the well-springs of this spiritual impulse for further
inspiration. Like the Grail Sword in the Parzival saga,
when an impulse becomes fractured or fragmented it can
only be restored to its former strength and health by

3 22.X.1915, Dornach, (GA 254).
* 6.IX.1919, Stuttgart, (GA 295).



immersing it in the well-springs of its source. The word
‘radical’ is derived from the Latin word for ‘roots’ and I
can think of no better expression for the role
anthroposophy plays in Steiner education than as a
‘radical resource’, essential for its constant renewal.
Anyone who has played Chinese Whispers knows that
relying on tradition alone and not returning periodically to
the source has its attendant risks. In this regard,
Steiner’s remark about the oral transmission of fairy
tales is instructive when he comments that “by constant
repetition minor details are altered — people have an
extraordinary talent for changing things.””

Another factor that we must remain cognisant of, is that
any one of Steiner’s remarks taken in isolation can tend
to a skewed or distorted perspective. It is often
revelatory to reflect upon a representative selection of
his statements in relation to any given question.

In this spirit I have gathered together Steiner’s thoughts
on questions of discipline and tone in the classroom and
what emerges is a remarkably comprehensive set of
responses to the sorts of questions that arise for all
teachers in Waldorf classrooms. When considered in
conjunction with one another, they reveal themselves to
be part of a consistent and integrated approach.

One thing we do not have to be concerned about is the
relevance of Steiner’s views for the present. This would
be self-evident to any teacher. His advice is at once
startling and compelling and yet immediately familiar like

® 26.XI1.1908, Berlin, (GA 108).
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something you have always known but somehow forgotten.
Teachers whose time is precious often do not feel they
have the time to devote to Steiner’s original lecture
courses to teachers, but in my experience any time spent
with Steiner’s original lectures is amply vindicated by the
fresh force and life it brings to our teaching.

Questions of discipline and classroom management are
always a sensitive area to discuss with colleagues but
knowing what Steiner’s views were and possessing the
possibility of referencing them, can assist in maintaining
impartial and balanced discussions. Steiner understood our
natural reluctance to discuss such matters in college
meetings well enough to remark on one occasion that,
"We cannot have the attitude that we do not want to
discuss the question of discipline in our meetings simply
because it is unpleasant. That is exactly why we do need
to discuss it.”

Part of our reluctance is that when it comes to classroom
management and discipline, we can still rely far too
heavily on our instincts and ‘common sense’. What seems
to be increasingly apparent is that while we can still
make a case for ‘common sense’, it is less and less
common and so becomes less and less sensible,
particularly when, "One is never confronted by a general
situation, but always by a particular child who needs to
be dealt with individually.” The more conscious we are
where our own impulses are concerned, the easier we find

® 6.11.1923, Stuttgart, (GA 300b).
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it to discuss such matters and we are less able to do so
the more these impulses remain unconscious.

In my experience, if we can offer the advice to
colleagues which we can imagine Rudolf Steiner himself
giving, it is the best advice, but if we do not familiarise
ourselves with the advice Steiner did give, then our advice
can all too often be ill-informed even though well-
intentioned.

Surveying all that Steiner said on these questions assists
us in acquiring an appreciation of the whole and perhaps
in consequence to arrive at the heart of his approach.

12



Guiding Thoughts

1. “In true education, authority must never be
maintained by force... Authority must arise naturally
from what we are.”’

2. “The important thing is not so much what we do, but
how.”®

3. “"We must read from children’s own nature how they
should be treated.””

4. “We gain nothing through external discipline. All you
can do is accept the problem and then work from
that.”*

5. “One is never confronted by a general situation, but
always by a particular child who needs to be dealt
with individually.”"

6. “"Teachers must always keep themselves in hand, and
above all must never fall into the faults that they
are blaming the children for.”'?

7 14.VII1.1924, Torquay, (GA 311).
817.1V.1924, Bern, (GA 309).

° 14.VII1.1924, Torquay, (GA 311).

1 25.I1X.1919, Stuttgart, (GA 300a).
1 26.1X.1922, Dornach, (GA 304).

12 11 VIII.1923, Ilkley, (GA 307).
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7. “On certain occasions it is best to take no notice, but
to go on working with the child in a positive way. As
a general rule it is very bad indeed to take notice of
something that is negative.”"’

8. "Even the best teacher will have naughtiness in the
class, but if a whole class takes part it is usually the
teacher’s fault.”"

9. “The moral atmosphere and essence of a class
depends on the one in charge.””

10. “You should always be able to distinguish whether
something is done out of malice or high spirits.”*

11. "We need to bring in more humour. It is important
that you bring more humour, not jokes of course, into
the school and into your teaching.”"

12. "Everything inconsistent in education significantly
destroys the life of the soul.”’®

13. "The main thing is that you take an interest in each
child.”"”

* 15.VII1.1924, Torquay, (GA 311).
** 5.VIII.1919, Stuttgart, (GA 295).
5 21.VII1.1924, Arnheim, (GA 310).
' 5.VIIL.1919, Stuttgart, (GA 295).
7 25.V.1923, Stuttgart, (GA 300c).
*® 14.X1.1910, Nirnberg, (GA 60).

' 1.1.1920, Stuttgart, (GA 1920).
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14.

15.

16.

17.

18.

19.

"The only effective punishment is imposed by a
teacher with complete inner calm and deliberation.”*
"We need to take care that the children do not
believe that we judge them unjustly. If they believe
that, we should not be surprised if they are
impertinent.”®

"Your ability to deal with all that happens in the
classroom, the good as well as the bad, will depend
on your own mood of soul.”?

“*We cannot have the attitude that we do not want
to discuss the question of discipline in our meetings

simply because it is unpleasant. That is exactly why
we do need to discuss it.”%

“Instead of arming ourselves with a whip or some

form of inner punishment, we should arm ourselves
with a deep knowledge of the human being and a

capacity for real observation.”?

"The greatest mistakes in the behaviour of any
generation are a true reflection of the previous
generation. If, later in life, you observe the children

2017.1V.1924, Bern, (GA 309).
?15.X.1922, Stuttgart, (GA 300b).
?2 15.VI11.1924, Torquay, (GA 311).
# 6.11.1923, Stuttgart, (GA 300b).
2 11.VII1.1923, Ilkley, (GA 307).
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you taught and see their shortcomings, it should make
you consider yourself.”%

20."Most naughtiness arises because the children are
bored and lack a relationship with their teacher.”?

21. “We commit major errors if we attempt to correct
the child through punishment or controls that arise
out of our present anger. We can easily make
mistakes when the deed is fresh.”?’

22."Teachers must... stand in full consciousness of what
they do in the school and how they act toward the
children.”?®

23."Are we simply here to marvel at all the good
children? Children are not the way we would like to
have them... Our task is to educate children, and not
to judge how good or bad they are.”®

24."Only if we learn to educate human beings so that
they truly and honestly feel robbed of their
humanity when they do not act ethically, will they
have received the right moral education.”*

2 10.VII11.1923, Ilkley, (GA 307).

% 5.VIII.1919, Stuttgart, (GA 295).
#7 14.X1.1910, Nurnberg, (GA 60).

%% 6.IX.1919, Stuttgart, (GA 295).

# 27.111.1924, Stuttgart, (GA 300c).
0 4.11.1922, The Hague, (GA 297a).
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General Remarks

"It is clear that in schools where discipline is maintained
through external means, discipline is easier to maintain
than where the children are held together through the
value of the instruction.”

"The children must behave. They must be quiet at your
command. You must be able to get them quiet with a
look. You must seek to maintain contact from the
beginning to the end of the period. Even though it is
tiring, you must maintain the contact between the
teacher and the student under all circumstances. We gain
nothing through external discipline.”*?

"When we opened our Waldorf school, we had to receive
some students from other schools, and this gave us plenty
of opportunity to witness the fruits of the ‘strict
discipline’ that characterizes other schools. At this point,
we have a little more than two years of ‘Waldorf
discipline’ behind us, which, to a large extent, consists of
our trying to get rid of the ordinary sort of school
discipline.”*

% 6.11.1923, Stuttgart, (GA 300b).
32 25.IX.1919, Stuttgart, (GA 300a).
33 30.X11.1921, Dornach, (GA 303).
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"Our pupils certainly won’t turn into ‘apple-polishers’ but
they know that, if something goes wrong, they can always
approach their teachers and trust them to enter into the
matter sympathetically. This makes the pupils ready to
confide. They may be noisy and full of boisterous energy
— they certainly are not inhibited — but they are
changing.”**

3 11.X1.1921, Aarau, (GA 304).
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Knowledge Of The Nature Of The Human
Being As Source Of Genuine Authority

"Turn your thoughts again and again to all that has been
said that can lead you to understand the human being,
and especially the child. It will help you in all the many
questions of method that may arise.”*

"We become true teachers once our observation of human
nature brings us true understanding of humanity. Genuine
observation sees a work of divine creation in a growing
human being. There is no more wonderful sight in the
world than to see a child, from birth on, gradually
develop in body toward the definite from the indefinite —
to see irrelevant, arbitrary movements transformed into
movements determined by the soul, fo see the inner being
begin to express itself externally, as the spiritual
element in the body gradually surfaces. The being that
the divine world sent fo earth and that we see revealed
in the body becomes a revelation of the divine itself.

A growing human being is indeed divine spirit’s most
splendid manifestation. If we come to understand a
growing human being... then all our knowledge of

® 6.IX.1919, Stuttgart, (GA 295).
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humanity becomes real humility and reverence in face of
what flows to the surface of things from divine depths.
As teachers, this gives us a certain quality that sustains
us, and for children it becomes a natural authority that
they frust spontaneously. Instead of arming ourselves
with a whip or some form of inner punishment, we should
arm ourselves with a deep knowledge of the human being
and a capacity for real observation. This becomes an
inner sense of morality and reverence for God's creation.
With this, we gain a true position in the school...”*°

"We see the divine manifested in the child.. We see in
every child the revelation of divine spiritual, cosmic laws;
we see the way God creates in the world. In its highest,
most significant form this is revealed in the child. Hence,
every single child becomes a sacred mystery to us,
because every child embodies this great question. It is
not a question of how to educate children to approach
some ideal that has been dreamed up; it is a question of
how to nurture what the gods have sent to us in the
earthly world... Knowledge of the human being cannot be
gained unless love for humankind — in this case, love for a
child — becomes the mainspring of our efforts.”’

% 11.VII1.1923, Ilkley, (GA 307).
37 17.V11.1924, Arnheim, (GA 310).
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II.

Lesson Preparation And Discipline

Hours of Face-to-Face Teaching

"This year, we will be in a position where some teachers
have less than twenty hours. The fewer class hours we
have, the better we can prepare, which also includes
overcoming our individual idiosyncrasies. We do not need
to overcome our individuality, only our idiosyncrasies. We
may not let ourselves go.”*®

Lack Of Preparation & Lack of Discipline

"The moment you are insufficiently prepared, the souls of
the children vibrate differently. That is easily seen in the
lack of discipline. The real difficulty for the teachers in
the Waldorf School is to be truly prepared. With all the
stressful activities, it is terribly difficult to prepare. Why
are you laughing?

A teacher: Because that's the way it is.”*

Thorough Preparation

"During your free time, you should have worked through
the material so completely that it causes you no effort
while you are teaching, so that you can give all your

3% 25.V.1923, Stuttgart, (GA 300b).
% 23.111.1921, Stuttgart, (GA 300a).
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attention to how you are teaching. The material should
be second nature. This whole discipline question is
primarily a question of good, methodical preparation. That
is true for all the subjects in all grades. It is a question
of preparation. Perhaps a basic question is whether there
is enough time for preparation. Many of you have told me
that there is not enough time for proper preparation. It
is obvious that here in the Waldorf School we must do
what is necessary to prepare thoroughly, so that the
material itself gives us no difficulty when we stand
before the class. The students notice very quickly when
that is not the case. Then they feel themselves to be
above authority. That’s when the problems start.”*

"The other problem is that many seek to avoid proper
preparation. You prepare for other things. That is fine if
all you want is something mechanical.

It is not possible for you to prepare in the way you
should. We first need to develop what can be fruitful in
our methodology.”*

Teaching From Textbooks And Notebooks

"Now it always fills me with horror to see a teacher
standing in class teaching out of a book, or constantly
referring to a notebook containing questions to ask the
children. The children do not appear to notice this
consciously, it is true; but if you are aware of these
things then you will see that they have subconscious

40 31.VII.1923, Stuttgart, (GA 300c).
“ 21.V1.1922, Stuttgart, (GA 300b).
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wisdom and say to themselves: My teacher does not know
what I am supposed to be learning. Why should I learn
what my teacher does not know? This is always the
judgement that is passed by the subconscious nature of
children who are taught by their teacher out of a book.
Such are the imponderable and subtle things that are so
extremely important in teaching. For as soon as the
subconscious of the child, the astral nature, notices that
the teacher does not know something that is being
taught, but has to look it up in a book first, then the
child considers it unnecessary to learn it either. And the
astral body works with much more certainty than the
upper consciousness of the child.”**

2 14.VII1.1924, Torquay, (GA 311).
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III.

Self-Development

“a teacher can accomplish a great deal through self-
development...”*’

Doing and Being
"It is not only important what a teacher does, but who
the teacher is, the attitude in his or her soul.”*

Collegial Help In Moral Development

"Overcoming human weaknesses through anthroposophy...
is not something general, but something unique for each
person. You could become something very different
through anthroposophy... We need to overcome ourselves
through our higher I so that the children cannot come to
us and justifiably complain about our behaviour. The
faculty needs to round off the rough edges of one
another. You should, of course, not allow things to go so
far that one person allows everything to slip by while
another continually complains. With X., you could
certainly put your hands in your pockets, but not with Z.
That would not be appropriate. There must be a ‘style’ in

4317.1V.1924, Bern, (GA 309).
# 23.II1.1921, Stuttgart, (GA 300a).
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the school that acts to bring things together so that
there is a real cooperation.”*

The Natural Authority of the Bass Register

"All you can do is accept the problem and then work from
that. Your greatest difficulty is your thin voice. You need
to train your voice a little and learn to speak in a lower
tone and not squeal and shriek. It would be a shame if
you were not to frain your voice so that some bass also
came into it. You need some deeper tones.”*°

The Warmth and Affection of the Teacher

"One could go so far as to say that whether students
profit from their lessons or how much they gain depends
on whether the teacher evokes sympathy or antipathy in
the students. It is absolutely open to discussion whether
an easy going teacher — one who does not even work
according to proper educational principles — may be more
effective than a teacher who, intent on following
perfectly sound but abstract principles, is unable to
practice them in the classroom... But even when slovenly
and indolent teachers enter the classroom, if they
nevertheless radiate warmth and affection for their
students, they may give their students more for later life
than would a highly principled teacher whose personality
evokes antipathy. Although the students of a genial but
untidy teacher are not likely to grow into models of
orderliness, at least they will not suffer from ‘nervous’

# 25.v.1923, Stuttgart, (GA 300c).
4 25.IX.1919, Stuttgart, (GA 300a).
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conditions later on in life. Nervousness can be the result
of antipathy tfoward a teacher — even one using excellent
educational methods — who is unable to establish the
right kind of contact with the students.”*’

47 30.XI11.1921, Dornach, (GA 303).
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IV.

Importance of Personal Relationships

"It would be pedagogically incorrect if we did not take
the personal relationship to the children into sufficient
account. It is certainly difficult to create, but you must
create it and you can create it in individual cases...
children remain disciplined only because they love the
teacher.”*®

"We should... be able to enter into anything, great or
small, that concerns every single child in our care.”*’

"We can hardly change [our relationship with the
students] while the faculty is overworked to such a
degree that personal relationships with the children do
not really arise as they should, in which a moral and soul
development is achieved along with that of the intellect
and spirit.. The only thing that can help is that a close
relationship is formed with a teacher so that the student
feels especially drawn to that teacher.”*

8 6.11.1923, Stuttgart, (GA 300b).
“ 6.IX.1919, Stuttgart, (GA 295).
%0 15.VII.1924, Stuttgart, (GA 300c).
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V.

Meditatively Acquired Knowledge Of
Children

"The teacher must come into the class in a mood of mind
and soul that can really find its way into the children’s
hearts. This can only be attained by knowing your
children. You will find that you can acquire the capacity
to do this in a comparatively short time, even if you have
fifty or more children in the class; you can get to know
them all and come to have a picture of them in your
mind. You will know each one’s temperament, special gifts,
outward appearance, and so on. In our teachers’ meetings,
which are the heart of the whole school life, the single
individualities of the children are carefully discussed, and
what the fteachers themselves learn from their meetings,
week by week, is derived first and foremost from this
consideration of the children’s individualities. In this way
the teachers may perfect themselves. The child presents
a whole series of riddles, and out of solving these riddles
there will grow the feelings that you must carry into the
class. When a teacher is not inwardly permeated by what
lives in the children, as is sometimes the case, then the
children immediately get up to mischief and begin to fight
when the lesson has hardly begun. This can easily happen,
but it is then impossible to go on with a teacher like this,

28



and you have to get another teacher. With the new
teacher the whole class is a model of perfection from the
first day! These things may easily come within your
experience; it simply depends on whether the teacher is
willing tfo meditate upon the whole group of children with
all their peculiarities every morning. You might think that
this would take a whole hour. Indeed, if it did take an
hour it would be impossible. But this is not so. In fact it
can be done in ten or fifteen minutes. The teacher must
gradually develop an inward perception of each child’s
mind and soul, for this is what will make it possible to see
at once what is going on in the class.”

' 15.VII1.1924, Torquay, (GA 311).
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VI.

A Miscellany

Rules Of Conduct, Principles And Axioms

“Each life period requires a corresponding influence. In the
first, it is a model to imitate; in the second an authority to
emulate; the third requires rules of conduct, principles, and
axioms.”*?

Humour

"We need to bring in more humour. It is important that
you bring more humour - not jokes of course - into the
school and into your teaching. You are really too reserved
in that regard.”*

"There is nothing better you can bring into the classroom
than humour, and it is good for the children to laugh too,
for if they always see the teacher come in with a
terribly long face they will be tempted to make long
faces themselves and to imagine that is what a person
has to do when sitting at a desk in a classroom. But if
humour is brought in and you can make the children
laugh, this is the very best method of teaching. Teachers
who are always solemn will never achieve anything with
the children.”*

32 1.XI1.1906, Koln (GA 55).
> 25.V.1923, Stuttgart, (GA 300c).
** 14.VII1.1924, Torquay, (GA 311).

30



"We must continue to free ourselves from this heaviness.
There is a feeling of heaviness in the classes, and we
must remove it. Seriousness is correct, but not this lack
of humour. People need to lose this humourless
seriousness.”>®

"There is another thing I find lacking in the teaching, but
certainly belongs there, and that is humour. I have taken
particular note that humour is missing in the classroom. I
do not mean making jokes, but genuine humour. Just as
human beings must physically breathe, you cannot expect
the children to always be taking things in. They must also
be able to breathe them out. If you always teach for the
whole period in the same tone, it is as though you were
to allow the children only to inhale, never to exhale. You
must have humour. Humour is the soul’s exhaling. You
must bring humour into your teaching. That is something
you can find in the most various places. Humour comes
from liveliness. You need to bring some liveliness into the
class, the children need that in every grade. A little
humour! You must bring humour into the classroom.”>®

We're All Individuals

"There is no need to make our methods rigidly uniform.
For of course one teacher can do something which is very
good in a particular case, and another teacher, something
else which is equally good. So we need not strive for
pedantic uniformity...”>’

** 25.V.1923, Stuttgart, (GA 300c).
* 21.VI1.1922, Stuttgart, (GA 300b).
°7 22.VIIL.1919, Stuttgart, (GA 295).
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A Paradoxical Perspective

“"We will do badly if we educate on the basis of fear of
punishment and hope for good grades, but we will do well
if we teach out of love. No matter what kind of wild
turmoil is going on in the classrooms, if children have the
right relationship to their teachers, if the children are
still able to see in their teachers what they are supposed
to see, then all their boisterousness will not mean what it
would mean otherwise. This may be paradoxical, but it is
psychologically correct. We begin to look at
boisterousness in a different way: The children are
getting it out of their systems so that it will not have to
come out later on, which is decidedly better than the
other way around.”*®

Three Year Olds’ Tantrums

"...it might happen that one is shown a three or four year
old, who is extremely fidgety and likely to romp about
wildly... They throw themselves to the ground and go into
terrible tantrums. Their behaviour is distinctly
discomfiting for the parents who may thereby suffer a
great deal of unhappiness. Then they ask what they could
possibly do with such a child. Often - though by no
means in every case — one would like to ask them to do
nothing at all, for the worst thing in such a situation is
to suppress the symptoms. Such a child simply has to get
rid of an overabundance of energy so that, later on, they
may develop normally.”’

*% 22.V1.1923, Stuttgart, (GA 298).
9 26.1X.1922, Dornach, (GA 304).
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Tone In The Classroom

"..I have to admit that there are rowdies, but also that
punishment will not improve misbehaviour. That will
become better only when you slowly create a different
tone in the classroom. The children who misbehave will
slowly change if the tone in the classroom is good. In any
event, you should try not to go too far with
punishment.”*

Don’t Respond In Haste or Anger

"Now, in terms of punishment or admonition, everything
depends on the soul mood of the one punishing or
admonishing. Whenever a child has done something very
naughty, you can even take the precaution of ignoring it
for the time being; you could sleep on it and take it up
again the next day. At least in this way you may find the
necessary inner calm, and however you decide to deal
with that child, your admonition or your punishment will

be far more effective than anything you do while
"6l

angry.

Read The Book Of Every Child’s Soul

"You can see that in this method of teaching and
education, based as it is on anthroposophic principles,
each particular age of the child must be ‘read’, as it
were. We must see more in a human being than present
scientific thinking wants to see. Of course, such scientific
thinking has contributed to wonderful progress, but in

®0 25.IX.1919, Stuttgart, (GA 300a).
¢117.1V.1924, Bern, (GA 309).
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terms of human beings, it is as though they had
something written in front of them and began to describe
the letters of that writing. It is certainly useful and
beautiful to have the letters described, but that is not
the point; we must read, we must have the capacity to
read the human being. Such ‘reading’ for a teacher may
be understood by imagining that you have a book in your
hand, and, no matter how interesting it may be, if you
cannot read it but only look at the printed letters, it will
not arouse you very strongly to any inner activity. If, for
example, someone has a very interesting novel, but can
only describe the letters, then nothing will happen within
that person. So it is with the art of education — nothing
happens in a person who merely describes the individual
organs or the various aspects of the human soul.
Educators who can read will find in every child a 'book of
the soul’. Children can become reading material of the
soul for their teachers.”®

Lessons in Tact and Morality

"Mr. Baumann will give a class once a week about tact
and morality, about essential tact and living habits, so
that the children will realize that one thing is acceptable
and another is misbehaviour.”®’

Teaching Conventional Manners
"It is quite possible to do something we thought was
important several years ago when Mr Baumann was

62.17.1V.1924, Bern, (GA 309).
®*14.111.1920, Stuttgart, (GA 300a).

34



teaching deportment, namely, to have the children learn
manners. That is completely lacking in the upper grades.
However, if it is taught pedantically, though we do not
need to do it that way, they will become uncomfortable,
particularly the boys. We must teach them manners with
manners, with a certain amount of humour.”*

Homeopathic Treatment of Misbehaviour

“"When a fault is not too serious it can certainly be very
good for the teacher to do just what the pupils are doing
— to say, for example, when the pupils are grumbling,
"Well I can certainly grumble too!” In this way the
matter is treated homeopathically, as it were.
Homeopathic treatment is excellent for moral education.
It's also a good way to divert the children’s attention to
something else (although I would never appeal to their
ambition).”®

Retrospective Correction

"Life is not without contradiction and people must make
errors; however, we can correct them. If you need to
correct, then sit with the child and speak about an
earlier misbehaviour, since the child is past it and no
longer feels what occurred earlier. Feelings become numb
and go a very different way than thoughts and memory.
We see that we can objectively discuss things that
occurred earlier, and the more often we do that and
refresh the child’s memory of what happened, the more

* 25.V.1923, Stuttgart, (GA 300c).
** 5.VIIL.1919, Stuttgart, (GA 295).
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we can develop character. These are simply rules that
result from objective observations.”®®

Children Should Repair Any Damage

"If there has been any damage, then of course it is
proper that it should be corrected, and the children
themselves must do this — not by paying for it, but with
their own hands. You could use a Sunday, or even two or
three Sundays to repair any damage. And remember,
humour is also a good method of reducing things to an
absurdity, especially minor faults.”*’

Insubordination From A Whole Class

"One thing I would like to say: Even the best teacher will
have naughtiness in the class, but if a whole class takes
part it is usually the teacher’s fault. If it isn't the
teacher’s fault, you will always find that a group of
children are on the teacher’s side and will be a support.
Only when the teacher has failed will the whole class
take part in insubordination... But when the whole class is
repeatedly against the teacher, then the fault must be
looked for in the teacher. Most naughtiness arises
because the children are bored and lack a relationship
with their teacher.”®®

*¢ 14.X1.1910, Nurnberg, (GA 60).
®7 5.VIIL.1919, Stuttgart, (GA 295).
*® 5.VIII.1919, Stuttgart, (GA 295).
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Follow Through

"We must avoid under all circumstances giving the
children a punishment we cannot carry out. We may
never place ourselves in a situation where we may have
to relent in a disciplinary decision... We lose all control
the minute we look away. We will find ourselves on a
downward path and will continue to slide. With
punishment, we cannot relent. It is better to let it go.”*’
Beyond 'Good’ and 'Bad’ Qualities

“Children can certainly make a lot of noise, but this
simply demonstrates their vitality. They can also be very
active and lively while doing what is appropriate, so long
as teachers know how to pique their interest. We should
employ the good qualities of the “good” children in ways
that help them learn; and with the mischievous children,
we should use their unruly qualities in ways that help
them progress. We will not get anywhere if we are able
to develop only the children’s “good” qualities.
Occasionally, we must develop their mischievous qualities,
while directing them in the appropriate ways. Often it is
the so-called mischievous qualities that indicate strength
later on; these are the very qualities that, if handled
correctly, can become the most excellent qualities in the
adult. Thus, we must always determine whether a child
gives little trouble because of “goodness” or because of
some illness. If we are concerned only with our own
convenience, it is easy to think of sick children as “good,”

* 23.V1.1920, Stuttgart, (GA 300a).
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Just because they sit quietly and require little attention.
But when we look into human nature with real insight, we
often find that we must devote much more attention to
those children than we do to the "bad” children. Here,
too, it is a matter of psychological insight and treatment
from a spiritual perspective.””

To Punish Or Not To Punish

"We cannot simply ask ourselves whether or not we
should punish. How can we possibly deal with all the
mischievous things children do if we completely eliminate
punishment? The question of whether to punish or not is
really an individual matter. Various methods can be used
with some children, whereas others may respond only to
punishment. The manner of punishment, however, really
depends on the teacher’s temperament.

We must remember that we are not dealing with carved
wooden figures but with human beings. Teachers must
consider their own nature, as well as the nature of the
children. The important thing is not so much what we do,
but how — that the only effective punishment is imposed
by a teacher with complete inner calm and deliberation.
If a punishment arises from anger, it will be completely
ineffective. Here, of course, a teacher can accomplish a
great deal through self-development.””

70 21.VI1.1924, Arnheim, (GA 310).
17.1V.1924, Bern, (GA 309).
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Corporal Punishment
"Our more humane age has rightly eliminated a common
practice in schools: beating and spanking.””?

"It would certainly be best if you had little need to
discipline the children. You can avoid discipline. Under
certain circumstances it may be necessary to spank a
child, but you can certainly attempt to achieve the ideal
of avoiding that.”

"There may be teachers in the Waldorf School who slap
the children, and so forth... The fact is, you cannot
improve discipline by hitting the children, that only
worsens things. That is something you must take into
account. Perhaps no one wants to say anything about
this, but my question is whether that is simply a story
that has been spread like so many other lies, or have
children, in fact, been slapped in the Waldorf School? We
must hold the ideal of working without doing that;
discipline will also be better if we can avoid it.”"

210.VII1.1923, Ilkley, (GA 307).
7 6.11.1923, Stuttgart, (GA 300b).
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VII.

Symptomatic Case Studies

The Phenomenological Approach

"If one bears in mind the well-being and inner
development of a child, one finds the right way of
teaching. This is why it is good to look at specific and
symptomatic cases.””

Removing a Student To Another Class

“During one of my visits to the Waldorf school, I was told
of a boy in one of the classes who was causing great
difficulties. He had committed all kinds of misdemeanours,
and none of his teachers could deal with him. I asked for
the boy to be sent to me, because first I wanted to find
the root of the trouble... I examined the boy carefully
and concluded that he should be moved into the next
class above. This was to be his punishment, and I have
not heard any complaints since. His new class teacher
confirmed that the boy has become a model student and
that everything seems to be in order now. This, after all,
is what really matters. The important thing is that one
goes into the very soul and nature of such a child. The

™ 30.XI11.1921, Dornach, (GA 303).
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cause of the trouble was that there was no human
contact between him and his teacher.””

Extra Arithmetic As Punishment

“In Waldorf schools, almost all teaching takes place in
the school itself; the burden of homework is lifted, since
the children are given little to do at home. Thus, because
the work is done with the teachers, the children’s
attitude is remarkable. In Waldorf schools, something like
this typically happens: There were some students once
who misbehaved. A teacher who was not yet fully imbued
with the Waldorf method of education thought that the
children should be punished, and he did this in an
intellectual way. He told them, “"You must stay in after
school and do some arithmetic.” But the children could
not understand why arithmetic would be considered a
punishment, since it gave them such pleasure. So the
whole class (and this did happen) asked him if they could
stay as well. This was intended as a punishment.

You can see how one’s whole mental attitude must change
completely; children should never feel that they are
being punished by doing something they happily do with
devotion and joy.”"

Encouraging Children to Correct One Another
"In a class where the teachers could not cope with them,
one of the boys between ten and twelve years old went

7> 30.XI11.1921, Dornach, (GA 303).
76 21.V11.1924, Arnheim, (GA 310).
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up to the front during the interval between two lessons
and said, “"Ladies and gentlemen! Aren’t you ashamed of
always doing things like this, you good-for-nothings? Just
remember, you would all remain completely stupid if the
teachers didn't teach you anything.” This had the most
wonderful effect.

We can learn something from this episode: When a large
proportion of the class does something because of the
instigation of one or more of the children, it may very
well happen that, also through the influence of a few,
order may be restored. If a few children have been
instigators there will be others, two or three perhaps,
who express disapproval. There are almost always leaders
among the children, so the teacher should pick out two or
three considered suitable and arrange a conversation with
them. The teacher would have to make it clear that
behaviour of this kind makes teaching impossible, and that
they should recognize this and make their influence felt
in the class. These children will then have just as much
influence as the instigators, and they can make things
clear to their classmates. In any situation like this you
must consider how the children affect one another.

The most important thing here is that you should evoke
feelings that will lead them away from naughtiness. A
harsh punishment on the part of the teacher would only
cause fear and so on. It would never inspire the children
to do better. The teacher must remain as calm as
possible and adopt an objective attitude. That does not
mean lessening the teacher’s own authority. The teacher
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could certainly be the one to say, “Without your teachers
you would learn nothing and remain stupid.” But the
teacher should allow the correction to be carried out by
the other children, leaving it to them to make their
school-mates feel ashamed. Whenever you allow
mischievousness of this kind to be corrected by other
children in the class, you work on the feelings to re-
establish weakened authority. When another pupil
stresses that gratitude must be felt toward the teacher,
then the respect for authority will be restored again. It
is important to choose the right children; you must know
your class and pick those suited to the task. If I tfaught
a class I could venture to do this. I would try to find the
ringleader, whom I would compel to denounce, as much as
possible, such conduct, to say as many bad things about it
as possible, and I would ignore the fact that it was this
student who had done it. I would then bring the matter
quickly to a close so that a sense of uncertainty would be
left in the minds of the children, and you will come to see
that much can be gained from this element of
uncertainty. And to make one of the rascals involved
describe the incident correctly and objectively will not in
any way lead to hypocrisy. I would consider any actual
punishment superfluous, even harmful. The essential thing
is to arouse a feeling for the objective damage that has
been caused and the necessity of correcting it. If
teaching time has been lost in dealing with this matter,
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then it must be made good after school hours, not as a
punishment but simply to make up the time lost.”””

Passing Notes In Class

"Our teachers discover all sorts of ways of eliminating
inappropriate behaviour. Dr Stein — who is especially
creative in this way — once noticed that, during a lesson
in his upper class, the children were writing and passing
notes to one another. What was his response? He began
to tell them about the postal service. He explained it in
detail and in such a way that the notes gradually ceased.
His description of the postal service and the origin of
correspondence seemed to have nothing to do with the
behaviour he noticed, but it was related nonetheless. You
see, if instead of rationalizing our response we take
advantage of a sudden inspiration that arises from our
instinctive knowledge of how to deal with a class, the
consequences are often beneficial. In this way, we can
accomplish a lot more toward correcting the students
than we could by resorting to punishment.””

A Child Punches A Teacher

“Especially with the little children one must have the gift
of letting a great many things pass unnoticed. I greatly
admired the way one of our teachers handled a situation.
A few years ago he had in his class a regular rascal (who
has now improved very much). And while the teacher was

7 5.VIIL.1919, Stuttgart, (GA 295).
78 21.V11.1924, Arnheim, (GA 310).
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doing something with one of the children in the front row,
the boy leapt out of his seat and gave him a punch from
behind. Now if the teacher had made a great fuss the
boy would have gone on being naughty, but he simply took
no notice at all. On certain occasions it is best to take no
notice, but to go on working with the child in a positive
way. As a general rule it is very bad indeed to take
notice of something that is negative.””

Lack of Attention and Uncut Toenails

"Let us imagine that a boy in a class has followed the
lessons attentively and to the satisfaction of the teacher.
However, one day he suddenly appears somewhat blasé;
he is no longer inclined to pay attention, and much of the
subject matter seems to pass unnoticed. Depending on the
experience and outlook of the boy’s teacher, he might
even resort to corporal punishment or some other form of
correction to bring about greater participation. However,
if this teacher is aware of the interplay between spirit
and matter that manifests in health and illness, he would
approach this in a very different way. He might say to
the boy, “You shouldn’t allow your finger and toenails to
grow too long. You ought to cut them more often.” Outer
signs of growth, such as fingernails and toenails, are also
permeated by soul and spirit. And if fingernails and
toenails grow too long, these growth forces become
blocked. Being held back in this way, those forces are no
longer able to flow into the nails. This obstruction to the

7 15.VII1.1924, Torquay, (GA 311).
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flow of growth forces, which is removed when the nails
are cut, similarly affects the soul and spiritual
counterpart and manifests as difficulties in concentration.
The ability to pay attention can be developed only with a
free and unlimited flow of the life forces that permeate
the whole organism. In most cases, this Kind of change in
powers of concentration may pass unnoticed.”*

Reactionary Anger

“A girl makes a mess, and the boy next to her gets upset
with her. The teacher then begins to scold the boy,
saying, 'You should not get angry like that!” The child
replies, '‘But grown-up people get angry when unpleasant
things happen to them.” Then the teacher says, ‘If you
get angry I'll throw something at you!’

If you punish in anger this way, you may get a scene like
this: a teacher comes into a classroom of fairly young
children who are playing. She says, ‘What an awful
commotion you are all making! What are you doing? Why
are you shouting and making so much noise?’ Finally one
child gets up enough courage to say, ‘You are the only
one shouting.” ”

Smoking

"I think you could say what the effect is upon the
organism. You could describe the effects of nicotine. That
would be best... This question is a textbook example of
when it is better... if the children who have such bad

80 27.X11.1922, Dornach, (GA 303).

46



habits learn to stop themselves. In that case,
pedagogically you have done fifteen times more than if
you only prohibit smoking. A restriction on smoking is
easier, but to teach the children so that they understand
the problem affects the entirety of their lives. It is very
important not to forbid and punish. We should not forbid
nor punish, but do something else.”®

Tact When Dealing With Promiscuity

"Take one such instance that occurred. A girl sits upon an
older boys’ lap. You can be certain that you should ignore
it as long as possible. You need to try to inhibit such
actions, but don’t go so far as to put the children off. If
you do, you will certainly draw their attention to it. You
should handle such things with extreme care. You cannot
teach boys and girls together if you do not avoid taking
direct action. Our materialistic age has created horrible
prejudices in this regard. It often happens that a mother
and father come to me and ask for advice because their
children are developing a perverse sexuality. But when I
see the child, he is only five years old and supposedly
perverse! He doesn’t have any sexuality at all. This is
pure stupidity. At the end, they bring out the Freudian
theory that says a baby’s sucking on a pacifier is a
sexual act. What is important here is your tact. It can
happen on occasion that you must act upon something
sharply. However, in this question, you should do things
more indirectly, otherwise you will draw the children’s

8 16.X1.1921, Stuttgart, (GA 300b).
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attention to them... We really need to take these things
in a way so that we can see they are actually an
enrichment of life. These are things we cannot handle in
a pedantic way. Every person is a different human being,
even as a child.”®?

Relief, Class Assistants and Co-teaching for
Discipline Problems

"It seems to me that you need a helper in your class,
Miss H. Perhaps Miss S. could help you. We need to speak
about that. You need someone especially when the
children need to work. The class is too large for teaching
all together. It has peripheral areas, and you cannot
reach out into the farthest realms. I would prefer having
two classes, but Miss S. can work in your class and help
you when the children are busy, for instance, in drawing
or painting. The class is falling apart. Individual children
are not active enough during class. They just sit around. I
also wondered if you could give a period and then stay in
the class while Miss S. gives the next period. That would
take care of the discipline problem. We could think about
how to do it. In principle, a class could have one hundred
and fifty students, but we will not have such large rooms.
You have fifty students in your class, but it is too
large.”®’

"Dr. Steiner had proposed that a younger teacher, Miss
S., help one of the older class teachers, Miss H. A
question arose as fo how they should work fogether.

82 16.X1.1921, Stuttgart, (GA 300b).
8 15.X1.1920, Stuttgart, (GA 300a).
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Dr. Steiner: I thought you would relieve one another, but
while one of you was not teaching, you would not simply
listen, but go around a little to maintain discipline on the
side.

A teacher: We did not do that because we thought it
would not work.

Dr. Steiner: In an abstract connection that may be
correct, but in the intimacy of the class, that is not so.
Miss H. is under terrible strain, so that if you were to go
around a little, you could keep those children seated
when they jump up. That is certainly more effective than
when you simply listen.

A teacher: When I tell the children something, Miss H.
says the opposite.

Dr. Steiner: Well, that certainly does not come into
question if you are seeing to it that a child who is
jumping about remains in his seat. I don’t think we want
to get into a discussion about principles here. The
intferesting thing about this class is that the children all
run around in colourful confusion. You can certainly keep
them from that confusion. What could Miss H. say in
opposition? 1 certainly hope you are not having
differences between yourselves. I don't mean that when
children go somewhere for a reason you should keep them
in their seats. The concern here is with those obvious
cases when children are misbehaving and it is difficult to
maintain discipline. Do it unobtrusively so that you do not
do anything about which Miss H. could complain. Is it
really so difficult to do that? My intent in proposing this
was to give Miss H. some help because the class was too
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large for her, and the children are somewhat difficult to
keep under control.”®

Leaving Children Unsupervised

"Just a few weeks ago we laid the foundation stone for a
larger school building; until now, we have had to make do
with provisional classrooms. To my mind, it seemed right
that all our children would take part in this stone-laying
ceremony. And, as so often happens in life, things took a
little longer than anticipated, and by the time we were
just getting ready for the actual ceremony, our students
were already in the building. First I had to meet teachers
and several others, but the children were there already.
The adults had to meet in our so-called staff room. What
could we do with all those children? The chair of the
college of teachers simply said, ‘We'll send them back to
their classrooms. They have now reached a stage where
we can leave them unattended without bad consequences.
They won't disturb us.” So, despite the dubious 'discipline’
imported from other schools, and despite having rid
ourselves of so-called school discipline, it was possible to
send the students to their classrooms without any
disturbance. Admittedly, this peace was somewhat
ephemeral; overly sensitive ears might have been
offended, but that did not matter. Children who disturb
overly sensitive ears are usually not overly disciplined. At
any rate, the effects of imponderables in the Waldorf

5 16.1.1921, Stuttgart, (GA 300a).
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school became apparent in the children’s good behaviour
under these unusual circumstances.”®’

Theft and the Young Child

"For example, parents complain that their son has stolen
money. They are looking for advice. You ask how old the
child is and are told that he is four or five years old. It
might sound surprising, but a child of four or five does not
really steal. Such a child is still at the stage of imitation.
And so, if you ask further questions, you discover, for
instance, that the child has seen his mother taking money
out of a cupboard every day. The child imitates this
action and, consequently, he too takes money. I have even
known a case in which a child took money out of a
cupboard but, instead of buying sweets, bought things to
give to other children. There was nothing immoral in this
behaviour, only perhaps something somewhat amoral,
something imitative. An incident like this makes us realize
that, in educating children, we are dealing with
imponderables. As teachers, we must realize that, when
we stand before a child who is an imitator, we must be
mindful even of our thoughts. Not only our actions but
our thoughts too must be of a kind that a child can
safely imitate.”®°

Stealing
"If we pay too much attention to individuals, that will
undermine all discipline. In my opinion, with regard to

8 30.X11.1921, Dornach, (GA 303).
8¢ 11.X1.1921, Aarau, (GA 304).
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stealing, we should not need to look at individual cases.
We should, instead, arrange things so that the children
avoid it.”®’

Kleptomania

"With children who steal, it is good to have them
remember scenes they experienced earlier. You should
have them imagine things they experienced years before.
For instance, with seven-year-olds, experiences they had
when they were five, or with ten-year-olds, experiences
they had when they were seven. You should also have
them recall experiences from two weeks before.

Things will then become better quickly. If you do nothing,
these problems will become larger and develop into
kleptomania. In such cases, things that solidify the will
are particularly effective, and recalling things that go
back weeks, months, or years is particularly effective in
firming the will. In cases of kleptomania, it is also good
to punish the children by having them sit for a quarter of
an hour and hold their feet or toes with their hands.
From the perspective of strengthening the will, that is
something you can do against kleptomania.”®®

Seventh and Eighth Grades

"In the seventh and eighth grades, it will be very good if
you can Keep the children from losing their feeling for
authority. That is what they need most. You... should not
appear pedantic to the children, you should not appear as

¥ 14.111.1920, Stuttgart, (GA 300a).
58 8.I11.1920, Stuttgart, (GA 300a).
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one who presents your own pet ideas. You must appear to
give in to the children, but in reality don’t do that under
any circumstance. The way you treat the children is
particularly important in the seventh and eighth grades.
You may never give in for even one minute... The children
should, in a sense, be jealous... so that they defend their
teacher and are happy they have that teacher. You can
cultivate that even in the rowdiest children. You can
slowly develop the children’s desire to defend their
teacher simply because he or she is their teacher.”®

Incarnational Discomfort Expressed as
Naughtiness

"The soul nature that comes down from the spiritual
world is very strong in us, and it is clumsy at first
because it has to become accustomed to external nature.
Yet in reality everything about a child, even the worst
naughtiness, is very fascinating. Of course we must follow
the conventions to some extent and not allow all
naughtiness to pass unreproved; but we can see better in
children than anywhere else how the spirit of the human
being is formented by the demons of degeneracy that are
present in the world. The child has to enter a world into
which they so often do not fit... When you know
something of initiation, and are able to consciously
observe what lays hold of the child’s body, it really is
terrible to see how the child must find a way into all the
complications of bones and ligaments that have to be
formed. It really is a tragic sight. The child knows

¥ 25.IX.1919, Stuttgart, (GA 300a).
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nothing of this, for the Guardian of the Threshold
protects the child from any such knowledge. But teachers
should be aware of it and look on with the deepest
reverence, knowing that here a being whose nature is of
God and the spirit has descended to earth. The essential
thing is that you should know this, that you should fill
your hearts with this knowledge, and from this starting
point undertake your work as educators.””

Making Up For Lost Time

"If I taught a class I could venture to do this. I would
try to find the ringleader, whom I would compel to
denounce, as much as possible, such conduct, to say as
many bad things about it as possible, and I would ignore
the fact that it was this student who had done it. I
would then bring the matter quickly to a close so that a
sense of uncertainty would be left in the minds of the
children, and you will come to see that much can be
gained from this element of uncertainty. And to make one
of the rascals involved describe the incident correctly and
objectively will not in any way lead to hypocrisy. I would
consider any actual punishment superfluous, even harmful.
The essential thing is fo arouse a feeling for the
objective damage that has been caused and the necessity
of correcting it. If teaching time has been lost in dealing
with this matter, then it must be made good after school
hours, not as a punishment but simply to make up the
time lost. I will now present a problem of a more

0 12.VII1.1924, Torquay, (GA 311).
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psychological nature: if you have some rather unhealthy
‘goody-goodies’ in the class — children who try to curry
favour in various ways, who have a habit of continually
coming to the teacher about this, that, and the other,
how would you treat them? Of course you can treat the
matter extremely simply. You could say: I am simply not
going to bother with them. But then this peculiarity will
be turned into other channels: these ‘good’ children will
gradually become a harmful element in the class.””

Verbal Moral Pictures

"It is especially important for the moral and ethical
aspect of education that we remember, for the ages
between seven and fourteen, that the child’s moral
Judgment should be approached only through an appeal to
feelings called forth by verbal pictures illustrating the
essentials of an inherent morality. What matters at this
age is that the child should develop sympathy for the
moral, and antipathy for the immoral.”*?

Gratitude, Love & Freedom

"People nowadays underestimate the feeling of gratitude.
This feeling of gratitude links a person with the world,
allows a person to know himself or herself as a part of
the world. If the child is guided to develop a feeling of
gratitude toward even the smallest things, they do not
isolate themselves in egoism; rather the child becomes
altruistic and connected with their surroundings... If one

° 12.VII1.1924, Torquay, (GA 311).
°2 26.111.1923, Stuttgart (GA 218).
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has sown gratitude in a child’s being, one will see that
one has prepared the soil for ethical education. For if we
cultivate this gratitude... then the child’s feeling easily
turns into a flooding of universal love through their entire
being, love for all other humans and ultimately for all
creatures. The best way to cultivate love is out of a
sense of gratitude.””® “"The golden rules that must be
embraced by a teacher’s whole being, not as theory, are
these: first, reverent gratitude toward the world for the
child we contemplate every day, for every child presents
a challenge given us by divine worlds; second, gratitude to
the universe and love for what we have to do with a
child; and third, respect for the child’s freedom, which we
must not endanger, since it is this freedom to which we
must direct our teaching efforts, so that the child may
one day stand at our side in freedom in the world.””*

Love

“"Love is for the world what the sun is for outer life. No
soul could live if love departed from the world. Love is
the moral sun of our world... To spread love over the
earth, fo the greatest degree possible, to promote love,
that and that alone, is wisdom.””®

% 4.X1.1922, The Hague (GA 297a).
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