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Contemplation One 

Steps in unfolding of presence 

• The teacher’s preparation through contemplation of the 
deeper meaning of the main lesson, verse or story − 

based on potent seed pictures or indications. 
 
• Reflection on the children in the evening and the 

mysteries they pose 
 

•  Waking in the morning and holding the quiet space  
 

• Opening to support and guidance 
 
• Listening into space while teaching-speaking to the 

children, sensing while being with the class 
 

• Creating moments of stillness 
 
• Making a moment for acknowledgement and inner 

gratitude for presence 
 
It is when the stories we tell live in our soul as deeds and events in the moment 

and when the children partake in this quest or journey that the story 

curriculum is actually living. 

 

The whole Steiner curriculum only lives fully when each element of the world 

is rediscovered and re-presenced in the moment by the teacher and 

experienced with the children as a living expression of the deeper reality of 

life. The curriculum is a treasure chest which we can open and bring to the 

living warmth and light through the soul-spirit. 
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Journal Activity 

 

1. What are the ways that you create spaces for presence in your life and in 

your work as a teacher? 

 

 

 

 

2. How do you usually find moments for meditation on the children and 

lesson content?  

 

 

3. What ideally would you like as a daily rhythm of connection? 

 

 

 

4. What was the seed thought or indication for your research or preparation 

of the lesson you are reviewing? 

 

 

5. How did you contemplate it: through a background lecture, seeing it 

active in the world, looking at artistic renderings, conversation with 

another teacher? 

 

 

 

6. How would you describe the moment you were inspired about what the 

lesson would have as central image and narrative element? 

 

 

 

7. Can you recall being fully in the lesson presentation and yet also deeply 

listening into the space of how the class received it?  
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Contemplation Two 

How can we develop a new connection to the spirit-filled word? 

Objective rational thought gave us our freedom − now it is time to take our 

individual consciousness and become aware of our connection to the depths of 

existence and live this in the daily times with the students − whether they be 

moments that are sacred or joyful, filled with adventure or reverence. The Creative 

Word itself has to resound with presence again in our work as teachers and in all 

life. 

A mood of reverence, whether through a candle, verse, picture or story experienced 

by a child creates a possibility for a future metamorphosis as an adult into the 

ability to be a blessing presence to those around us. They have experienced the 

spirit and its loving presence and later they can radiate that out when it is needed.  

* 

“Let us now consider civilized humankind in the sixteenth or seventeenth centuries 

and how it had to prepare for a growth of the inner impulse of freedom. You see one 

has also to value elements that were not present in certain periods. Consider, then, 

that humanity had to win its freedom with full consciousness and this would not have 

been possible if the spirit had still poured into and inspired the Word as in earlier 

times… there must develop for the sake of the present age something which is able to 

bring the spirit, the creative spirit, the essential spirit, the will-bearing spirit to the 

human being, something which can recognize in the body of humanity and in earthly 

deeds a revelation of that spirit which reveals itself in super-sensible worlds.”  

(Rudolf Steiner, Lecture 5, A Modern Art of Education) 

 

Journal 

 

1. Can you remember a time when you heard a human being speak with deep spiritual 

presence in their voice? How did it effect you?  

 

 

 

 

2. In your next main lesson take part of a story which carries great weight, live into it 

and speak it with connection to the truth and reality of what is being spoken. Could 

you sense greater presence? 
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Contemplation Three 

The class teacher’s knowledge of the world and love of the good 

“The very young child observes the surroundings unconsciously. One could almost 

say that a child breathes in the whole character of the environment during the first 

seven years. The next seven years are spent not so much breathing in the 

environment, but listening to what it has to say. The word and its meaning now 

become the leading motive. The word becomes the guiding principle as a simple 

matter of human nature. During this stage the child learns to know about the world 

and the cosmos through the mediation of the educator… They observe beauty in 

gestures, in general conduct and again in the words spoken around them. … If we 

attempt to give the child abstract moral values upon its way, we will encounter inner 

resentment, not because of any inherent shortcomings in the child, but because of a 

natural response… If we create vivid, colorful human characters out of our own 

imagination with our sympathy and antipathy… then our picture of the world 

cultivates age appropriate moral judgements based in perceptions and feelings.”  

                           * 

Moving beyond the abstract theories of the teaching content to bring it alive 

in the moment:  

Spirit as the eternal and ever developing living presence within each life 

form, human being and star. 

“We must take our start — and everyone feels this to be true — from the ideal of the 

human being, but this ideal must not be merely theoretical; it must live and it must 

contain the force of both feeling and will. The first thing needful when we think 

about reform in education today is that we grow beyond abstract and theoretical 

ideals. 

Our thoughts do not become gestures and they must become so once more. They 

must not only be received by the child who sits passively, but they must move his 

arms and hands and guide him when he passes out into the world. Then we shall 

have unified human beings, for we must again educate unified human beings… 

Hence it can be said that if we would reach the human being from the standpoint of 

living thought, we must soar into the realm of art. If we would bring the living spirit, 

the spiritual essence of feeling to the human being, we must not merely set about this 

with an artistic sense as in the former case, but also with a religious sense which 

alone can penetrate to the reality of the spirit.” 

Rudolf Steiner, Lecture 4, Modern Art of Education 
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(Religion here being connected to − spiritual, respect for the sacred, reverence for the gods 

in the spirit world, sense of ethical awareness) 

 

Journal Activity 

 

1. How do you understand the children of your own class to be taking in your gestures, 

conduct and the words you speak?  Write down one example of a child responding to 

your quality of gesture and one responding to the way you conduct yourself in the 

classroom. 

 

 

   

 

 

 

 

 

2. How do you express your story content with an artistic sense? Is there an example of 

when you had a spiritual presence in the way you spoke or used gestures? How did 

the children respond? 
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Contemplation Four 

The Power of Being in the Interactive Field of the Soul  

From the work of Robert Sardello- The Twelve Virtues 

The Virtue of Love 

“The interactive field is a fluid medium. It exists between whatever content goes on 

between myself and another individual, and when attended to, it amplifies and can 

be felt even more than the content of what we are doing with someone. When we feel 

this medium, we begin to know that it is the intervals that occur in our connections 

with others that are most important. 

The virtue of love (or another soul capacity) lives in working more and more into the 

intervals, to the point that whatever occurs now emerges from the depths of the 

intervals… 

We hear more deeply and have intimations of the deepest soul-being of the person we 

are with… There is resonance of the soul and if we contemplate the phenomena just 

a bit, we see that the soul is not in me and in you separately. We are in soul and soul 

is in the world… we feel the hallowing of the world.” 

 

The Virtue of Faithfulness 

When faithfulness is lived as interior, heart qualities, what I am faithful to is the ever-

changing nature of the person to whom I am faithful. …It creates the possibility for 

the other person to grow and develop and change in life. This virtue frees the 

person…. 

Faithfulness is not prognostication or divining. It is rather a particular stance of soul 

taken towards the soul-being of another. I am faithful to the destiny of the other 

person, to who that other person is becoming. Being present to the other person in 

this way, in part, creates the possibilities of who that person can become.  

 

Journal Exercise 

 

1. When you are speaking to a child in your class or a parent about an important 

matter can you feel the bond of connection and live into the interactive field between 

you (this is different between a child and an adult than between two adults)?  
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2. Can you feel into the intervals between what is spoken and allow the next words to 

arise from that space? What happens if you do this throughout the conversation?  

 

 

 

 

 

 

3. Think of a child or someone with whom you are working and perceive them and 

their journey and imagine that as they continue, you watch with interest and with 

commitment, their question, their process, what wishes to emerge and the potential 

for transformation. We remain supportive while allowing their freedom and their 

own path.  

 

 

 

 

 

4. Their highest potential reveals aspects of itself to us. What are elements you perceive 

as the child’s highest potential waiting to emerge and can you weave this into a 

healing or transformative story or find a story that expresses this human 

development?  
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Contemplation Five 

Moments of Meaning and Presence in the Teacher’s Life 

Rudolf Steiner’s observation is that paying attention to the moments the spirit 

speaks in our lives is important. He observed that this happens very often in our 

lives, but we are too busy to notice.  

Teachers report waking up with subtle insights into how to present the lesson that 

day, others how while driving to school a new inspired idea arises. A teacher very 

concerned about a child overhears a conversation in the shop queue in which the 

perfect solution for that child appears in what is spoken between two parents.  

People report that they stop suddenly and hear a voice calling and in that moment 

they are saved from a dangerous event just ahead. Others tell of taking something 

on a journey that they had usually left behind and that this object saved the 

situation they found themselves in.  

Rudolf Steiner asks those on a conscious path to notice subtle changes in 

perception and atmosphere. 

Where do they feel this? He asked them to become aware of the subtleties of their 

own consciousness. 

Think about the questions you carry and the initial inspirations prior to a moment 

of perception of a way forward. Where do the inspirations come from? 

Journal Activities  

1. When you say a verse at night or in the morning notice where you feel the inner 

sensation. Do this over several days and note this in your journal.  

2. In the next week stay still and silent in the between moments, the pauses and allow 

them to be, whether it is within a lesson with the children, conversation, story, verse 

or parent interview. 

Write, in just a few sentences below or in a little notebook, what you observed and perceived 

in these moments on at least three occasions. 

1. 

 

 

2. 

 

 

3. 
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                                Contemplation Six 

Working with co-creation of presence with the high school 

students: 

What happens in the ‘A-ha’ Moment? 

From Liz Atwell, The A-ha Moment − a presentation at the ENASTE Conference, 

Vienna, 2014 

I have begun to recognise the physical characteristics of these moments. 

1. They follow periods of intense engagement in studying the text; sometimes for 

weeks.  

2. Then suddenly the pupil will be very animated, they will often start to shake 

with excitement.  

3. Their eyes widen and their gaze is often unfocussed − it is as if they were 

seeing forwards and backwards at once. 

4. There is a huge intake of breath followed by an exclamation of the perception 

that they are having. 

5. This can be quite incoherent at first, as they try to express something that they 

have understood but which is stretching their capacity to express it. 

6. Often the group can help by grasping the perception whole and actually 

analysing it into constituent parts. 

7. The group also becomes animated as they tune into the new levels of 

understanding that are being generated. 

8. The pace of learning increases exponentially.  

 

Creating the Conditions for the A-ha Moment 

1. A Goethean approach − exact observation then, bring the phenomena into 

active relationship. listen inwardly for dawning realisations and act on 

intuitions. 

2. An active learning style 

3. A strong ethos of a learning community 

4. The actual nature of the A-ha experience 

5. The Act of Knowing as outlined in Steiner’s work, The Philosophy of Spiritual 

Activity 

6. Some constructivist ways of teaching can be used 

a) Students frame their own questions and find answers 

b) Students look for evidence in primary sources and interactive materials 

rather than receiving knowledge passively 

c) Teachers ask high level questions which require students to bring 

observations into movement 

d) Students drive the lesson and shift the content focus and explore their 

understanding before the teacher shares theirs. 

e) Students engage in dialogue with each other  
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An attempt to draw connection between the A-ha moment and Goethean 

Phenomenology and Rudolf Steiner’s work in teaching in the high school:  

 

Rudolf Steiner Goethe/Phenomenology  A-ha Moment 

Conclusion Rigorous Observation 

  

Observe  

Intense engagement with source, holding 

back pre-formed preconceptions e.g. 

experiment, lively experience of a literary 

text, nature observation.  

Judgement  Exact Sensorial 

Perception 

  

Bring phenomena into 

relationship 

Active learning, bringing movement into 

thinking, open-ended questions, looking 

for structural relationships, motifs. 

Posing initially unanswerable riddles. 

“What if, I wonder…” 

Concept Dynamic Inward 

Archetype 

  

Listen inwardly 

Whole opens up, links perceived, 

experiencing from the inside. 

First one person becomes animated, 

intake of breath, unfocussed gaze, 

challenge to express, others become filled 

with anticipation/realisation, it is 

contagious, they help find words.  

Ideal − Will to change the 

world. Every idea that 

does not become an ideal 

kills a force in yourself 

but every idea that 

become an ideal for you 

creates forces of life 

within you. 

R. Steiner 

Act on intuitions Will activation − projects arising 

Arts, writing, sharing  

  

 Liz Atwell − A Drop of Light − Educating 

for the A-ha Moment! 

 

 

Activity 1 with Older Students − make notes after following the process below. 

1. Take your lesson content and find the deeper meaning or question. Ask a high 

school colleague to do this with you and discuss their observations with them and 

write reflective notes below. 
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2. Present the initial experience as open-ended.  

 

 

 

 

3. Pose the question − allow silence. 

 

 

 

 

4. Ask the unanswerable riddle? But how can this be? 

 

 

 

5. Allow conversation to unfold quietly, hold the space. 

 

 

 

6. Notice moments where something starts to arise in the group and an ‘A-ha’ moment 

emerges. 

 

 

Make notes to describe the steps and results several times over days/weeks in the 

classroom. 

 

 

Activity Two - Reflect on this Participant Review  

Working with a year 11 group on a film with indigenous questions to ponder 

• Conclusion − Teacher-led, staying in the objective realm, not yet in feeling. 

Characterising, looking at decisions that characters made. 

 

• Judgment − moving into the soul and aesthetic, asking questions of each other, 

drawing and leaving moments of silence. Then a night’s sleep. 

 

• Concept − sinks into the will and comes back the next day as a living concept. What 

would it be like to be a character? The ‘A-ha’ moment arises and several students 

share in the understanding. Feeling moves into the will and illuminated thoughts. 
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                        Contemplation Seven 

Reflecting on our Story Experiences we have had with the 

Children: 

Inspiration, Grace and Story Medicine 

 

Summary of some reflections shared by participants: 

Participant One – a teacher  

• Children sense the working of inspiration in imaginative pictures even when 
they do not understand the content directly. 
 

• This is possible if the imaginative pictures are real in the sense of arising out 
of objective inspiration. 
 

• The intrusion of mundane thoughts and spoken words can be felt to bring to 
an end the mood of inspiration which will have to be recreated.  
 

• We may sense that the creation through the imagination brings a real shared 
world into being, rather than a shadowland of video games. 
 

• Moments of Grace − a transformative element breaks into a story as a dream 
or a presence from a higher world. Something unexpected appears when we 
have done all we can and are at the end of our known possibilities. 

 

Participant Two- a teacher educator and advisor 

• The stories we bring the children have to live in the deepest places within me − 
as medicine. 
 

• They have the possibility to allow a touching in of the Higher ‘I’ to the 
Everyday ‘I’.  
 

• The stories we tell now can be brought into the New Mysteries. 
 

• Images which create this transcendent mood of connection may be an image 
in the stories such as… whispering in the leaves. 
 

• We may be able to work with the archetypes in new ways as our inner 
biographies change. 
 

• Grace enters in a moment when we don’t know which way to go. 
 

• Our classroom becomes a mystery centre. 
 

 

 



14 
 

Journal Task 

 

1. Can you think of a story you have read or created yourself, in which a moment of 
grace appeared, such as a message from nature or an animal, a spiritual presence or 
an image from a dream. How does this presence change the story unfolding? 

 

 

 

 

 

 

 

2. How are images of a transcendent mood brought into stories you have told in the 
last week? 

 

 

 

 

 

 

 

3. Our classroom becomes a mystery centre, a temple or a place of initiation − what 
does this mean to you and how would you phrase this in your language? 
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Contemplation Eight 

Teacher preparation of a story and the telling of stories 

The elements of the story space include: 

• The tidiness and beauty of the space including a table, cloth and candle, 

nature object. 

• A moment of music, song or verse to settle the space and mark a threshold 

moment. 

• Silence at the beginning and at key moments in the story where the mood of 

anticipation arises − the protagonist faces an almost insurmountable 

challenge or grace appears. 

• The children held in the space with eye contact and prepared seating.  

 

Journal Activity 

1. Review the space in your classroom and consciously renew it, even if it had some 

elements. Slow down your movements in lighting the candle. How does this effect 

the mood and attention of the children.? 

 

 

 

 

2. Work with silence in a story this week. Hold the silence in an inner way as you deeply 

enter the story and the character or event to experience it yourself. What did you 

observe? 

 

 

 

 

From a story writer 

• Her story involved her own 30-year soul journey, and this inner work over 

time gives presence to the telling of the story. The illustrations also lived 

through another person who brought their soul substance to the work. 

• The telling of the story in new places, at other schools and as part of 

festivals carries this substance out into other communities.  

 

From a Speech and Drama perspective 

• If we have content that goes through our soul then something will land with 

an audience. 
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• An actor needs to spread their consciousness into the space and take the 

audience with them, consciously filling the stage space, then the first seats 

and finally the whole auditorium.  

• Some stories such as Shakespeare are so profoundly universal and whole 

that each person will experience images in their own way as needed in the 

moment.  

 

Journal Activity 

 

1. A teacher needs to fill the whole classroom.  Before teaching a main lesson see how you 

fill the whole space of the classroom just as an actor fills the whole auditorium. 

• Visualising all the children where they sit 

• A verse 

• An inner rehearsal of the content 

• A moment of silence 

Try some of these and note if there is a difference. 

 

 

 

 

 

 

 

2. How do we identify stories that are universal and will resonate with all people − 

especially when choosing a story for a parent audience who is also at a festival? 
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Contemplation Nine 

Working with Presence and Meaning with Parents 

 

The substance of a story for parents lands more deeply when they hear the deeper 

meaning of what we are doing at school. They live into the gifts the children receive 

and are filled with gratitude. Parents seem imbued with substance, trust and 

connection that works through the night after a class parent meeting. The children 

arrive the next day with a glow and connected and in tune. 

We can consider the parents as independent adults at these meetings since they are 

focussed on what they are hearing through their own biography and soul-spirit 

connection. It effects the children deeply − they seem to arrive with light in their 

eyes and harmony in their being the next morning. 

A teacher reported that this happened in individual parents’ meetings as well as in 

whole group ones; also, after the Winter Festival the children’s eyes were clear and 

harmonious the next morning.  

A teacher noticed that a strong focus on reaching and speaking to parents at a 

recent festival, choosing a story carefully for them also and taking time to fill the 

space and connect deeply made a huge difference.  

What happens through the night when real substance, meaning and connection is 

experienced by the children or parents?  

We can reflect that perhaps parents also come to the school for substance and 

meaning. If they do not receive this, they need to look for other ways to engage or 

other places to find connection. 

 

Journal Activity 

At your next parent meeting describe the children’s responses to the gifts of the curriculum 

given to them and choose a suitable story to tell in relation to the work you are doing in the 

program, one that has deeper meaning that they will be able to connect to. Share the 

magical moments in the classroom as you tell stories and create presence in many ways. 

Examples could be:  

Twig the humble caterpillar for Kindergarten to class 1, Wise One and the Lightning Sword, a 

Saints story or nature story for Class 2, a moving Hebrew story for Class 3, The Death of 

Baldur for Class 4 and biographies for high school. 

Note the children’s faces as they arrive the next morning.  
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 Contemplation Ten 

Students begin to write with meaning and presence themselves. 

 

This comes from their deep engagement after listening to stories for many years, 

their connection to their heart and from an initial understanding of the language of 

pictures in stories.  

 

An experienced class teacher reports on Creative Writing 

Year 7 have been able to craft their own stories based on their 6 years of world 

narratives and some initial discussion around landscapes through which we travel, 

such as a desert without water or a dark forest. The teacher led discussions around 

Merlin and how the old magician has powers and can discern when to sacrifice their 

wisdom for a future new path. This raised the question of old age and what this 

represents. It is Merlin who recognises Arthur.  

What is carried by the old figures who carry the old wisdom but can sacrifice 

themselves for the future. That is the driving force of evolution. It is sacrifice, not 

power that drives human development and evolution.  

The young figures represent the new future developments. The old in us always 

needs to pass away and the new in us needs to be born. 

The students wrote their own stories and were characters of any gender or role. They 

wrote beautifully, each a unique expression of their imagined life journey.  

Landscapes in stories we tell or create. 

 

 

How can we understand these archetypal pictures? 

When the pictures directly speak to us then the archetypes are accessible. One way 

to tell the stories to adults when describing archetypal pictures is by saying, the 

wizard or wise spirit in me… or the part of me that feels it needs to be cunning to 

survive, the wolf or fox… or the courageous fighter for truth and goodness, the 

knight in me. 

If we do not have an understanding of older times in history or of archetypal 

figures such as the knights, we may entirely reject such stories as too gender 

specific whereas it is probable, that most students will identify with King Arthur or 

Sir Lancelot’s strength and brave deeds, not just the boys. This needs to be 

discussed or bias may appear present.  

In history and social justice topics, modern stories, biographies and reports need to 

represent all socio-economic, cultural and gender continuums to allow all students 

to identify themselves in the real earthly world into which they have come.  
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Journal Activity  

Take an archetypal story you know well and describe or draw the landscape and how it 

mirrors the soul journey of the characters involved. 

 

1. Scene One:  

a) Landscape Image 

 

 

 

 

b) Soul experience or journey depicted. 

 

 

 

2. Scene Two: 

a) Landscape Image 

 

 

 

b) Soul experience or journey depicted. 

 

 

 

3. Scene Three: 

a) Landscape Image 

 

 

 

 

b) Soul experience or journey depicted. 
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Contemplation Eleven 

Creation of our Own Stories especially for children up to the 

age of 9 

How can we create stories which carry life and build connection to the world for the 

younger years?   

Three Quotes on stories for younger children 

The quotes refer to the children’s stories up until the ninth-year change.  

“If only people would realise what an enormous difference it makes whether children 

are read fairy tales (Märchen) or if you create such fairy tales (Märchen) yourself. No 

matter how many fairy tales (Märchen) you read or tell your children, they do not 

have the same effect as when you create them yourself and tell them to your 

children. The process of creation within you has an effect upon children; it really is 

conveyed to them. These are the intangible things in working with children.” 

[26.IV.1920, Basel (GA 301).]  

 

“The teacher should strive at this age [before the end of their ninth year] to make 

everything live for the child. Let him make the plants speak and the animals act as 

moral beings. Let him turn the whole world into fairy tales (Märchen) and fables, not 

as a well-read book-worm, but as a creative force in his words and passes this on to 

the children. Dr Steiner gave a vivid picture of him, hurrying off to school to invent 

fairy tales (Märchen). One could see the radiance in the faces of the children who 

listened; they were themselves part of the story.” [1.I.1922, Dornach. Albert Steffen’s 

notes from the Lecture given at 10.00am to German speaking members before the 

lecture to the English speaking members recorded in Soul Economy (GA 303)] 

 

“What would teachers do when faced with such an educational challenge [the telling 

of stories]? They would most likely go to a library and look for books of legends, 

animal stories, and other similar subjects, then they would read through them for 

use in the classroom. Of course, sometimes you have to make do with inferior 

arrangements, but this method is far from ideal. Ideally, teachers would prepare 

themselves so well for this task — which does require thorough preparation — that a 

conversation between plants, or a fairy tale (Märchen) about a lily and a rose, comes 

to children as the teacher’s own creation. And ideally, a conversation between the 

sun and moon should be a product of the teacher’s unique imagination. Why should 

it work this way?... If you tell students what you found in books — no matter how 

lively you may be — if you tell them what you have read and perhaps even 

memorized… there are always death-like traces in one’s own being of what was thus 

learned from the past. If, on the other hand, you are creative in your work as a 

teacher, your material will radiate with growing forces, it will be fresh and alive, and 

this is what feeds the souls of children.” 

 

17 26.IV.1920, Basel (GA 301). 18 1.I.1922, Dornach (Albert Steffen’s notes from 
Lecture given at 10.00am to German speaking members). 
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“If as teachers you want to reach children at this age, there has to be a creative urge 

to clothe the world of plants and animals and the sun and moon with living stories… 

Until the end of the ninth year, everything children learn about plants, animals, and 

stones, about the sun, moon, and stars, or about clouds, mountains, and rivers should 

be clothed in pictures, because children will feel at one with the world. In those young 

days, a child and the world are one whole.” [1.I.1922, Dornach. From Lecture given 

at 11.00am to English, Dutch and Scandinavian members and published in Soul 

Economy (GA 303)] 

 

“Teachers and educators must be patient with their own self-education, with 

awakening something in the soul that indeed may sprout and grow. Then you may 

be able to make the most wonderful discoveries, but if this is to be so, you must not 

lose courage in your first endeavours. For you see, whenever you undertake a 

spiritual activity, you always must be able to bear being clumsy and awkward. People 

who cannot endure being clumsy and doing things stupidly and imperfectly at first, 

never really will be able to do them perfectly in the end out of their own inner self… 

If once or twice you have succeeded in thinking out a pictorial presentation of a 

lesson that you see impresses the children, then you will make a remarkable 

discovery about yourself. You will see that it becomes easier to invent such pictures, 

that by degrees you become inventive in a way you had never dreamed of. But for 

this you must have the courage to be very far from perfect to begin with… You must 

find pleasure in this ‘picture-making’. And you will see that when, by your own 

powers of invention, you have worked out a dozen of these stories, then you simply 

cannot escape them; they come rushing in upon you wherever you may be. For the 

human soul is like an inexhaustible spring that can pour out its treasures unceasingly 

as soon as the first impulse has been called forth.” [15.VIII.1924, Torquay. The 

Kingdom of Childhood (GA 311).]  

 

Journal Activity 

For younger classes: choose a tree or plant in the classroom garden, a little creature such as 

a bird or bee to write a short story about. You will have experienced so many stories 

yourself so pictures will come. Write a 4–6-line poem to be spoken within the story 

expressing the nature of the plant or animal. Do this three times in a week or fortnight. 

For older classes take a theme from local geography or history and write a short evocative 

description of a landscape and an event within this scene. Research this as you would for 

the main lesson anyway and then give it life through the imagination and inspirations that 

will come.  Do this everyday for a few days and build the story up over different events and 

landscapes.  

Describe the process and how it became easier over time.  
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Contemplation Twelve 

Preparing and telling our stories 

A group of tutors, teachers and artists who worked together as this course was 

delivered asked a trained speech artist to trial telling a story on-line in three 

different ways. One way just speaking well, the second with inner pictures and the 

third with deep substance from their training.  

The order was to be random. Although we were on zoom we could all tell the 

difference. One participant said that the substance was palpable. Another said that 

all three versions of the story were pleasant but that the deeper presence of the 

third story was able to be felt. 

 

The report of this experience by the trained speech artist who had also been a 

class teacher for many years. 

I was asked to speak the same short excerpt of a story three times, showing 
different degrees of presencing in each. I chose a passage from Oscar Wilde’s The 
Selfish Giant. 
 
One morning the Giant was lying awake in bed when he heard some lovely music. It 

sounded so sweet to his ears that he thought it must be the King’s musicians passing 

by. It was really only a little linnet singing outside his window, but it was so long 

since he had heard a bird sing in his garden that it seemed to him to be the most 

beautiful music in the world. Then the Hail stopped dancing over his head, and the 

North Wind ceased roaring, and a delicious perfume came to him through the open 

casement; I believe the Spring has come at last, said the Giant; and he jumped out of 

bed and looked out. 

 

The first time, I tried to speak the words clearly, but with no inner engagement with 
either the pictures or the activity of the sounds. I actually found it hard to do! This 
was heartening in a way, as it showed that my relationship with language must be 
developing: I couldn’t help feeling the activity of the sounds to some degree at 
least! I noticed that there were no pauses, and that I spoke quite quickly with the 
intent primarily to just get to the end. It was mostly an exercise in smooth 
decoding. 
 
My teacher, Dawn Langman, refers to such speech as a pouring forth of “well-
polished empty shells”. It was what she learned in elocution lessons as a child. The 
words might sound pretty but have no substance that can move the inner life of the 
listener. Everything remains on a purely physical, mechanical plane. Speech sounds 
as signifiers of meaning, not as formative creative forces or bearers of experience. 
 
The next time I tried to live into the pictures as I spoke them. The most immediate 
difference was in the pace. I needed time to process the words and create the 
pictures, then to inwardly digest them, as did the listeners. Just looking at the 
images in the first sentence… 
 
it is morning, the giant is lying awake there in his bed, and he hears some lovely 
music.  
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Each of those elements needs time for both speaker and listener to take hold of. By 
giving that time, I was able to follow and be moved by the images. I felt very relaxed 
yet attentive in the speaking. It was a feeling of entering into the unfolding 
sequence of images, connecting with them, following them. The images themselves 
then affected my feeling life. 
 
The third time I used the activity of the sounds themselves to help actually create 
those images in the space. Now the whole of me was involved: my thinking, feeling 
and a far more active willing, which demanded my total presence. It required 
entering into the stream, the aliveness of the language, sensing the end already 
present in the beginning, feeling the dynamic of each sentence and its leading 
consonant, its grammatical structure and how each climax was built towards. It felt 
filled with movement. Hopefully it gave the listeners a more vivid experience of the 
story, not just a clear understanding of the sequence of events. 
 
 
Journal Activity 
 
Practice a short story as a preparation the night before you are going to tell it to the 
children and do it in three different ways.  
 

1. Practice it with content only. 
 
 
 
 

2. Can you find inwardly how to tell it picturing each scene imaginatively in detail? 
 
 
 
 

3. Can you also create the connection to the sounds in the next version?  
 
 
 
 
 

4. Can you incorporate both imaginative pictures and presence of the sounds and tone? 
 

 
 
 
 

5. Describe the response of the students as you tell the story the next day. 
 
 


